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(C What is TALIS Starting Strong? &)

@ An international survey of staff and leaders in
early childhood education and care

Ask staff and leaders about their working practices;
fraining and satisfaction; views about the sector

9 countries: Chile, Denmark, Germany, Israel,
Iceland, Japan, Korea, Norway, Turkey

2 levels of education: pre-primary (all countries);
settings for children under the age of 3 (4 countries)
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DO STAFF DO
2. WITH CHILDREN?

" -

-

Posifon  |Help children Modaltie Refer

Sina sonds or Use Encourage hemselesall o use correctword | Rephrase or| groups of
?h ei books/picture |children to talk he chidren's numbers oo ratherthan | recte | objects by
ym books | to eachother correcting the | statements | the size of

height count

child directly the group

Germany*

celand

Israel

Japan

Korea o, ‘0!

Norway '
Turkey
Denmark**

Centres for children under age 3
Germany*
Israel

Norway
Denmark™*




* Providing Quiality Early Childhood Education and Care: Results from the Starting Strong Survey 2018

@ Top three practices to support

Encourage Encourage Talk vih Encourage Show  |Help children Help children
chidrento | Hugte |chidrenif they| . sharing | enjoyment | to talk about to talk about
. children about A
helpeach | children | comfort each el amongst | whenjoining | what makes | what makes
other other y children play them happy | them sad
Pre-primary education (ISCED 02)
Chile [ 3
Germany*
|celand
Israel
Japan 3
Korea :.: :.:
Norway
Turkey 3
Denmark** 3
Centres for children under age 3
Germany*
Israel
Norway 3
Denmark** | 3
5

Practices to support
C more common than those on @»

Percentage of staff reporting that the practice applies “a lot" to staff in the centre
%
100
I T Encourage children to help each other A
80 A
- l |
et
A A
80 i Y
40 ) e
Play number games
°
0
Korea  Turkey  Chile Israel  Germany* Japan  Norway Iceland Germany* Norway Israel
6
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“Parents or guardians can get in touch with ECEC staff easily " more
common than “Parents or guardians are encouraged by ECEC staff to do play
and learning activities with their children at home "

100 — 9,

80 —

60 ]

40

2

0 L |
Germany* Iceland  Noway  Turkey  Chile Korea Israel Japan Germany* Norway lsrael

Pre-primary education (ISCED 02) Centres for children under age 3

With a specific group of children

3, (target group), staff in Koreo
“always or most always”:

Behavioural support

Help children understand
the consequences if they
do not follow the rules

Adapt activities to
differences in
children's cultural

background  Giye different ’ Help children to

activities to suit follow the rules
different children's ,

level of development
To adapt to children’s interests and needs

10 <o
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-

Average across staff reports

40
30
20 :.;
10 I I I I I
0
Norway — Turkey Korea Iceland  Germany*  Japan Chile Israel Norway — Germany* Israel
Pre-primary education (ISCED 02) Centres for children under the age of
three
9

C 3)

Percentage of pre-primary staff who use the following practices with @
small and a large group of children

O 1 1 1
When the activities begin, | | address children's disruptive | explain how a new activity | give different activities to suit

ask children to quietendown  behaviour that slows down  relates to children's lives  different children's interests

other children's learning ’
. T t to children’
Behavioural support .O guspiie EhildiEns
interests and needs

0011
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ARE THE STAFF
WORKING WITH
CHILDREN?

(‘\ Relation between staff characteristics
(\, and practices (process quality)

Practices to facilitate
children’s development,

learning and well-being *
I |
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Percentage of staff with post-secondary non-tertiary education and
short-cycle tertiary education or bachelor's degree or higher

Trained to work with children
9

100%

80 —

A A
A A A
60 A
40
20
0
Japan  Korea Turkey  Chile Germany* Norway Israel Iceland Germany* Norway  Israel

Pre-primary education (ISCED 02) Centres for children under
age 3 13

A

lChlIdrenl Dual Fagillaing Wor-klng Group Chlldlren Faciiing|  Chid- Faclll.tahr?g Falelnatr]g
with special| language creaiy with S——— from diverse T P learning in| children’s
needs | leamners parents ¢ backgrounds piay P literacy | transition
Pre-primary education
Chile 3
Germany* 3
celand 3
Israel 3
Japan 3
Korea @ 3 X
3

oe 13
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Concentration in centres of children
with special needs

Percentage of centres with 11% or more children with special needs

%

50
40
30
20 ] I
10 9,
Chile Iceland Japan Israel Germany* Norway Turkey Korea Germany* Norway Israel
Pre-primary education (ISCED 02) Centres for chigjren under
age

C

Not feeling valued

by society, work- Fewer practices to
adapt to children’s

related stress
, / interests and needs

More behavioural

support practices

(asking children to
quieten down)

14+
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(C Staff feelings more valued by i @»

than by

Average percentage of staff who “agree” or “strongly agree” that they are valued by:

% Children
Families

Society

Israel Norway Turkey Korea  Chile Germany* lceland  Japan Norway Israel Germany*
Pre-primary education (ISCED 02) Centres for children under 17
age 3

Percentage of staff WOrking full-time and with @ permanent contract

%
100
80 [] — [] ] — |
60 — B
40 = - B
20 - - B
0 | |
Korea Japan Norway Turkey Israel Iceland Chile Germany* Norway Israel Germany*
Pre-primary education (ISCED 02) Centres for children under
age 3

oe 15
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Percentage of pre-primary staff who report that the following are “a lot” or "quite @
bit" a source of stress (Top 3 sources of stress in Korea indicated with a flag):

Alack of resources (financial, material, staff)

Too many children in my classroom/playgroup/group

<8, Too much work related to documenting children's development
2®; Too much administrative work to do

Managing classroom/group behaviour

Extra duties due to absent staff

Keeping up with changing requirements from authorities

Too many additional duties (e.g cleaning)

Being held responsible for children's development, well-being, learning
Too much preparation work for children's activities

‘e Addressing parent or guardian concerns

Accomodating children with special needs

50

100 19

16 <o

and
Governance
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Top three staff spending priorities

. . . .| Reducing |Investing in . Supporting
lizju?slir;ge Improving Sgﬁﬁggg Hrlc?fzgsl;:r[:t; ECEC staffs | toys, lmgé?lg] 9| children fiom
groupssiz ECEC staff| . ' |P adm.load by| material, | .. disadvantaged
by recruifing " |with special| development s buildings and )
salaries recruiing  |and outdoor or migrant
more staff needs for staff facilites
morestaff | faciliies backgrounds
Pre-primary centres
Chile
Germany* 1
Iceland 3
Israel 1
Japan 3
Korea .9} 8 9}
Norway 1
Turkey 1 H
Denmark™ 1

Centres for children under age 3

Germany* 1 3

Israel 1 3
Norway 1 3
Denmark** 1 3

Who are the leaders of ECEC centres?

Percentage of leaders with €arly childhood, administration and

included in their formal education or fraining

% l.$
100 —
x ¢
80 Y
¢

60 L.
40 2
20
0

Norway Iceland  Korea  Japan Germany* Chile  Turkey  Israel Norway Germany* Israel

Pre-primary education (ISCED 02)

Centres for children under age 3

22

oo 17
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Top three barriers to leaders'
effectiveness

Inadequate — Lack of parent La;ﬂ( OJ | Lack of
ECEC centre | ECEC staff | ECEC staff ; or guardian opportinfies opportunities/
regulation and| . supportfor
budgetand | absences | shorages . involvement supportfor my
policy ECEC staffs
resources and support own prof. dev.
prof. dev.

Pre-primary centres
Chile 3 1 [ 2 ]
Germany* 1 3
Iceland 3 1
Israel’ 1 a a 3 a
Japan 3 1
Korea ! | o
Norway 1 9
Turkey 1 H 3
Denmark** 1 _ 3
Centres for children under age 3
Germany* 1 3
Norwa 3
Denmark** 1 3 | |

100

80 r
60 r
40 +
20 1

More private

%

public

Percentage of centre leaders who answered that their centre is
privately or publicly managed

7S]
o9

]

It

Israel

Turkey lceland  Chile
Pre-

Norway Japan
primary centres (ISCED 02)

Korea Germany*

Norway

Israel Germany*

Centres for children under

age

3 24

18 «o
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more likely to be
(C inspected than @»

Process quality: Quality of the interactions between staff and children
Percentage of ECEC centre leaders who report that they never had an inspection on:

%
40

30

2 Process quality

Facilities (e.g. space,

10

Japan  lsrael  Chile Germany* Iceland  Turkey Norway  Korea Germany* Norway Israel
Pre-primary education (ISCED02) Centres for children under 3 25

What do we learn from
TALIS Starting Stronge

oe 19



Percentage of centres with 11% or more children from socio-economically
disadvantaged homes

100
80
60
40
20

A RO e

]II.:--— ..-_

Chile  Turkey Germany* Israel Korea lceland Norway Japan Germany* Israel  Norway
Pre-primary education (ISCED 02) Centres for children under
age3

27

1007
80
60
40

20

~_ Use books and pictures featuring people from a
variety of ethnic and cultural groups

Percentage of staff who report the approach applies “to some extent” or “a lot”

9 The children sometimes play with toys and artefacts

from cultures other than the ethnic majority

Hlﬂ i

Turkey

Chile

Korea Israel lceland Japan Germany* Norway Israel  Germany* Norway
Pre-primary education (ISCED 02) Centres for children under
age3 2

20 «o
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C -

Percentage of publically and privately managed ECEC centres serving 11% or more of
children from socio-economically disadvantaged homes

%
100

salalda
80 Public

60

Private

40

2

- i

Chile  Turkey Germany* Korea  lsrael ~ Norway Iceland  Japan Israel ~ Germany* Norway
Pre-primary-centres (ISCED 02) Centres for children under age 3

29

or inequalities through
resources allocated to centres

percentage of highly

educated staff in all participating
countries

number of staff per 10
children in all participating
countries

oo 21
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(C Nmeber of staff per ten children higher @»

in than in

Average number of staff per ten children in ECEC centres, by centre size

10 ‘e;
A Bottom quarter of centre size

A

L
263,“£‘¢ .IL

Top quarter of centre size e
0
Norway Iceland Chile Germany* Korea Israel  Japan  Turkey Norway Israel Germany*
Pre-primary education (ISCED 02) Centres for children under

age 3 N

Key findings (summary) @»

Practices that facilitate children’s socio-emotional, literacy and
numeracy development are dll used frequently

A large share of highly educated staff, who receive professional
development at high rates (97%)

Low satisfaction with job

Government regulations and policies are reported as top sources
of stress by staff and a top barrier to leaders’ effectiveness
according to leaders.

In most centres, a low share of children with special needs and
working with children with special needs not among staff top three
professional development needs

22 eo
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A well-trained workforce and a broad use of practices
to support children’s development: Korea; Norway

Atftract and retain a high quality workforce: ,
Israel and Turkey (high safisfaction but low participation in
professional development)

Governance and leadership: , Koreq, Israel

A strong start to all children: Germany, Iceland and
Norway (dual language learners); Chile and Turkey
(socio-econ. disadvantaged);

* Estimates for sub-groups and estimated differences between sub-groups in the TALIS Starting Strong 2018 data need to be interpreted with care. See Annex B for more
information.
** Low response rates in the survey may result in biases in the estimates reported and limit the comparability of the data.

This document and any map included herein are without prejudice to the status of or sovereignty over any territory, to the delimitation of international frontiers and
boundaries and to the name of any territory, city or area.

The statistical data for Israel are supplied by and under the responsibility of the relevant Israeli authorities. The use of such data by the OECD is without prejudice to the
status of the Golan Heights, East Jerusalem and Israeli settlements in the West Bank under the terms of international law.

oe 23
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&) OECD

RESULTS FROM TALIS STARTING STRONG 2018

The OECD Starting Strong Teaching and Learning International Survey (TALIS Starting Strong) is an
international large-scale survey of early childhood education and care (ECEC) staff and leaders conducted in
nine OECD countries. This note presents the findings from the first volume of results on TALIS Starting Strong
2018, Providing Quality Early Childhood Education and Care.

Korea

Key findings

Practices that facilitate children’s socio-emotional development and practices that facilitate children’s
numeracy development are both used frequently by staff in Korea, suggesting a holistic approach to children’s
learning and development.

Compared to other participating countries, Korea stands out as having a large share of highly educated staff,
who receive ongoing professional development at high rates (97%).

Korea is one of the participating countries where the lowest percentage of staff are satisfied with their jobs
(79%). At the same time, Korea is similar to other countries in the share of share who feel valued in society
(47%) and although satisfaction with salaries is low (37%), it is among the highest in participating countries.

A large majority of leaders in Korea (78%) report having an inspection regarding process quality at least once
every year, which is higher than in most other participating countries. Leaders report that changing
requirements from authorities is their most important source of work-related stress. Government regulation
and policy is also reported as a top barrier to their effectiveness according to leaders.

90% of ECEC leaders in Korea — more than in any other participating country — report that their centre provided
workshops or courses for parents during the 12 months prior to the Survey.

Korea is the only participating country in which staff do not rank working with children with special needs
among their top three professional development needs. In most centres there is also a low share of children
with special needs, compared to other countries.

Highlights and policy implications for Korea

Promote practices that foster children’s learning, development and well-being

TALIS Starting Strong data show that staff with more education and training specifically to work with children
report using more practices that can facilitate children’s learning and development in a large range of areas.
Compared to other participating countries, Korea stands out as having a large share of staff with education
above secondary level (96%), although the shares of staff having received a practical training (82%) and
having been trained specifically to work with children (79%) are somewhat less strong. Leaders are relatively
well-educated (87% with a bachelor’'s degree or higher). The share of staff participating in professional
development activities is nearly universal and higher than the share in other participating countries (97%).

24 «-



® Providing Quality Early Childhood Education and Care: Results from the Starting Strong Survey 2018

In most participating countries, larger shares of staff report using practices that facilitate children’s socio-
emotional development rather than practices that facilitate children’s numeracy development. In Korea, the
gap between these different practices is relatively small. However, when ranking the importance of abilities or
skills to prepare children for life in the future, staff in Korea attribute less importance to numeracy skills
compared to staff in other countries, while attributing high importance to children’s ability to co-operate with
others.

On average in Korea, staff work with groups of 16 children. This is similar to the average group size in several
other countries. More than half of staff (51%) indicate that having too many children in the group is an important
source of stress. Staff in Korea who feel more stress related to the size of their groups also report using more
group management strategies (e.g. calming children) compared to staff in Korea who feel less of this stress.

Practices for engaging parents/guardians (e.g. providing workshops or informing parents about daily activities)
are common across countries and particularly in Korea. Staff in Korea report high rates of training on working
with parents/guardians and families, both through their formal education and as part of ongoing professional
development. In addition, 90% of ECEC leaders in Korea — more than in any other participating country —
report that their centre provided workshops or courses for parents during the 12 months prior to the Survey.

Korea has a low share of leaders who report that their centre is in communication with primary school teachers
(40%) among participating countries. However, training on facilitating children’s transitions is relatively
common in staff formal education (72%) and is also covered for a moderate share of staff in ongoing
professional development activities (40%).

Attract and retain a high-quality workforce

Korea is one of the participating countries where the lowest percentage of staff are satisfied with their jobs
(79%). At the same time, Korea is similar to other countries in the share of share who report feeling valued in
society (47%) and although satisfaction with their salaries is overall low (37%), it is among the highest in
participating countries. In line with these findings, improving salaries is indicated as a top spending priority by
staff. Korea also has a low share of permanent contracts for staff (24%).

Professional development can help staff keep motivated at their job but can also facilitate career progression.
In Korea, despite widespread participation in ongoing professional development, large shares of staff indicate
that a lack of staff to compensate for absences is a barrier to participation in professional development (88%).
Other common barriers to participation professional development reported by staff in Korea include a conflict
with their work schedule and a lack of incentives for participation.

Give a strong start to all children

Most centres in Korea include a moderate share of children from socio-economically disadvantaged homes,
although publicly managed centres serve more children from socio-economically disadvantaged homes than
privately managed centres. Staff report having received training to work with children from diverse
backgrounds at moderate rates, compared to other countries. Similarly, Korea is around the middle among
participating countries in terms of the percentages of staff who report using practices on diversity (such as
through the use of books and toys).

In contrast, in most centres there is a low share of children whose first language is different from the
language(s) used in the centre and a low share of children with special needs. Staff also report having received
training to work with dual/second language learners and with children with special needs at moderate rates,
compared to other countries. Korea is the only participating country in which staff do not rank working with
children with special needs as among their top three professional development needs.

Ensure smart spending in view of complex governance and service provision

A moderate to large percentage of leaders indicate having responsibilities for the budget allocation within the
centre and the appointment and recruitment of staff. More than three-quarters of leaders indicate receiving
inspections regarding process quality at least once every year, more than in most other countries.

Changing requirements from authorities and a lack of support from local authorities are the most important
sources of work-related stress for leaders in Korea. Along these same lines, government regulation and policy
is the top barrier to their effectiveness according to leaders.

oe 25
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How does Korea compare?

Indicators, pre-primary education (ISCED 02): Bottom Top

Promote practices that foster children’s learning, development and well-being

Staff education above secondary level

Iceland: 52% Korea: 96% Japan: 99%
Staff participation in professional development activities over the
previous 12 months \srael: 79% Korea: 97%
Staff receive training specifically to work with children

Iceland: 64% Korea: 79% Germany*:.97%
Parents/guardians are encouraged by staff to do play and learning
aciiviliesiat horme Norway: 44% Korea: 76% Turkey: 96%
Communication with primary school teachers takes place in centre

Israel: 39% Korea: 40% Iceland: 93%
Percentage of staff reporting that the number of children in the group
is higher than the median group size across participating countries srael: 95% Korea: 35% Norway: 34%
Attract and retain a high-quality workforce
Agreement of staff that they are “all in all, satisfied with their job”

Korea: 79% Israel: 98%
Professional development being too expensive reported as a barrier
to staff participation in professional development Chile: 79% Korea 69% Germany*: 34%

Gap of staff's participation in professional development over previous
12months between those who have at least a bachelor's degree and Q)
those with lower educational attainment (percentage points) Israel: 28 Turkey, Korea: 0

Give a strong start to all children

Children sometimes play with toys and artefacts from cultures other O

than the ethnic majority Germany*, Norway: 15% Korea: 46% Turkey: 70%
Gap between publicly and privately managed centres in % of leaders O O ‘
reporting they serve 11% or more children from socio-economically Chile: 33 Korea: 18 Germany*: -2
disadvantaged homes (percentage points) ' ’

Staff reporting that working with dual/second language learners was (@)

included in their formal training programme Chile: 19% Korea: 37% Norway: 64%
Staff reporting that working with children with special needs was O

included in their formal training programme Germany*: 50% Korea: 75% Japan, Turkey: 86%

Ensure smart spending in view of complex governance and service provision

Leaders have significant responsibility for deciding on budget O
allocations within their centres Chile: 24% Korea: 61% Germany*: 81%

Receiving an inspection regarding process at least “once every year’ (o)

Norway: 37% Israel, Korea: 78%
Top spending priority indicated by staff in case of a 5% budget increase: Improving ECEC staff salaries
Top barrier to leaders’ effectiveness in their centres, according to leaders: Government regulation and policy

Note: * Estimates for sub-groups and estimated differences between sub-groups in the TALIS Starting Strong 2018 data need to be interpreted with care.
Source: TALIS Starting Strong 2018 database.
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Policy pointers for Korea

¢ Include a work-based learning component in all pre-service ECEC programmes.

¢ Review ECEC staff financial packages to ensure that they can attract and maintain a high-quality
workforce in the sector.

¢ Engage in dialogue with ECEC professionals to identify sources of work stress and develop strategies
to alleviate them.

o Ensure consistent quality across public and private ECEC centres and support access to both types of
settings for all families.

o Ensure that policies and regulations do not create an excessive burden to leaders that prevent them
from exerting the various aspects of leadership.

What is TALIS Starting Strong and how does it apply in Korea?

TALIS Starting Strong is an international, large-scale survey of staff and leaders in early childhood education
and care (ECEC). TALIS Starting Strong uses questionnaires administered to staff and leaders to gather data.
Its main goal is to generate robust international information relevant to developing and implementing policies
focused on ECEC staff and leaders and their pedagogical and professional practices, with an emphasis on
those aspects that promote conditions for children’s learning, development and well-being. TALIS Starting
Strong data are based exclusively on self-reports from ECEC staff and leaders and, therefore, represent their
opinions, perceptions, beliefs and accounts of their activities.

TALIS Starting Strong 2018 includes nine countries: Chile, Denmark, Germany, Iceland, Israel, Japan, Korea,
Norway and Turkey. All of these countries collected data from staff and leaders in pre-primary education
(ISCED level 02) settings typically serving children aged 3 to 5. In addition, four of the nine countries (Denmark,
Germany, Israel and Norway) collected data from staff and leaders in settings serving children under age 3.
Only data on centre-based provision are reported in the first report volume and this country note.

The Survey aims to obtain a representative sample in each participating country of staff and leaders for each
level of ECEC in which the country participated. In Korea, 927 staff members and 188 leaders in pre-primary
education (ISCED level 02) settings completed the TALIS Starting Strong questionnaires.

TALIS Starting Strong covers the following ECEC settings in Korea: kindergartens for children aged 3-5 and
childcare centres for children aged 0-5.

This work is published under the responsibility of the Secretary-General of the OECD. The opinions expressed and arguments
employed herein do not necessarily reflect the official views of OECD member countries.

This document, as well as any data and any map included herein, are without prejudice to the status of or sovereignty over
any territory, to the delimitation of international frontiers and boundaries and to the name of any territory, city or area.

Note regarding data from Israel: The statistical data for Israel are supplied by and under the responsibility of the relevant
Israeli authorities. The use of such data by the OECD is without prejudice to the status of the Golan Heights, East Jerusalem
and Israeli settlements in the West Bank under the terms of international law.

References
OECD (2019), Providing Quality Early Childhood Education and Care: Results from the Starting Strong Survey 2018, TALIS,
OECD Publishing, Paris, https://doi.org/10.1787/301005d1-en.

For more information on TALIS Starting Strong 2018 visit http://www.oecd.org/education/school/oecd-starting-strong-
teaching-and-learning-international-survey.htm.
Data can be found also on line by following the StatLinks <ii=™ under the tables and charts in the publication.

Explore, compare and visualise more data and analysis using: http://gpseducation.cecd.org/.

Questions can be directed to: TALIS Starting Strong team, Directorate for Education and Skills,
StartingStrongSurvey@oecd.org
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TALIS Starting
Strong Survey
in Korea

Eunseol Kim(NPM of Korean TALIS 3S)
Jinah park(NDM of Korean TALIS 3S)
Sol Me Lee(Researcher, Korean TALIS 3S Team)

Introduction of the
TALIS Starting Strong

http://www.kicce.re.kr
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o TALIS Starting Strong =
Teaching and Learning International Survey (OECD & KEDI in Korea)

+  Starting Strong (OECD & KICCE in Korea)

- Goals
- To learn about the characteristics of the ECEC workforce and

ECEC settings

- To investigate the factors that can support quality
- To Compare early childhood settings and staff practices
within and across countries to identify policy strategies to

improve ECEC provision for all children
(OECD, 2019)

http://www.kicce.re.kr

<" Progress of the Project

2015 Discuss on the domains and contents of the TALIS 3S in OECD

2016 Develop questions and test the pilot study

¢=mm Korea began to participate

2017 Implement the Field Trial

2018 Complete the Main Survey 2018

2019 Publish the Report Volume 1: Providing Quality Early childhood Education and Care

2020 Publish the Report Volume 2:

http://www.kicce.re.kr
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@  Conceptual Framework of the survey bd, soryazs

ECEC Environment for Children’s Development, Well-Being and Learning

Staff-Child Interaction
1. Process quality of staff-child
interaction

2. Monitoring and assessment of
children’s D, WB & L*

/ 12. Equity and diversity in \\

L the child group \Y
ECEC Centre Characteristics Leader & Staff Characteristics
3. Structural quality 7. Background & initial preparation
characteristics 8. Professional development
4. Pedagogical and administrative > 9. Well-being
Ie-adershlp 10. Professional beliefs about
5. Climate children’s D, WB, & L*

\ 6. Stakeholder relations \11_ Self-efficacy /

OECD(2018). TALIS STARTING STRONG SURVEY 2018
CONCEPTUAL FRAMEWORK

http://www.kicce.re.kr

- b g, soryanes

Results from the TALIS
Starting Strong in Korea

http://www.kicce.re.kr
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«"“ Participants and Method Ly, forgazas

> Participants (age 3—5 ECEC )

—m

Total 190 1,117
Kindergarten 85 476 561
Public 24 94 116
Private 61 382 ezis
Childcare center 105 451 556
Public 45 244 289
Private 60 207 267
Area size
Big city 77 443 520
Middle city 74 377 453
Rural area 37 107 144

o Method: On-line Web Questionnaire
o Period: 2018. 6 — 2018. 11 (76% Target response rate)
- The purpose of our own analysis of Korean data is «--=+==+===----

http://www.kicce.re.kr 7
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& ECEC Center Characteristics: Structural Quality I, srgaaes

Neighborhood< #3>

There are

public places where children can play safely

People experience insults or attacks to do with 144
21
ethnic 10
303
There is litter lying around 21
27
This is a[good neighbourhood]to bring up 7.1
904
children a8

0 10 20 30 40 50 60 70 80 90 100

® chilcare mkindergarten mall

http://www.kicce.re.kr
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I), srpans

o Comparison: Neighborhood

@There i vandalsm and delberale damage opropery ~~ DThere i e yng arund W Thisisa guodreghbotood o beng p hiden @ Thee e pubc e whes hiencanpl Sl

http://www.kicce.re.kr
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«“ ECEC Center Characteristics I, sorpanes

Types and frequency of external evaluation <¥&6>

775

Inspection of facilities (e.g. space, equipment,
furniture, health and safety)

Inspection regarding process quality (e.g. quality

of

interaction with children , content of activities )

[ Inspection regarding structural qualit)] (e.g. child

teacher ratio , qualification levels of staff )

10 20 30 40 50 60 70 80 90 100

0

W childcare center Mkindergarten M all

http://www.kicce.re.kr
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1aracteristics b, soryuars

(ap
(FT
(@
(g
(g5}
b |
==
(g0}
-
=

Decision making & work climate (&7)

| make the important decisions on my own E
This <ECEC has a culture of shared
32.5
responsibility for <ECEC issues
This <ECEC provides with
326
opportunities to actively participate in decisions
This <ECEC provide or di
P m guardians 126
with opportunities to actively participate in <ECEC...
This <ECEC provides <ECEC with
50.8
opportunities to actively participate in <ECEC...

30 40 50 60

o
o
n
o

m childcare center Mkindergarten Mall

- % Strongly agree except “| make the important decision only own” (agree)

http://www.kicce.re.kr

Q . .
«" ECEC Center Characteristics b, sorpages

Obstacles for providing quality environment in the ECEC centers <X 8>

29.7
Shortage of staff for the number of enrolled children
223
— 42.
Shortage of qualified staff 12.3
31.5
Shortage or 322
) 26.8
inadequacy of outdoor play space 303
. ) 311
Shortage or inadequacy of indoor space 22.1
278
Shortage of <ECEC with competence in working < 2375
with children with special needs 36.6
Shortage of <ECEC with competence in working r 283
with children from socio economic ally disadvantage d... 22
Shortage or inadequacy of play or learning materials 29.1
(e.g. books, picture books, building blocks , clay, paint 20.8
0 5 10 15 20 25 30 35 40 45

® childcare center Mkindergarten mall

- % quite a bit + a lot
http://www.kicce.re.kr
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Perception of the Characteristics on this ECEC center (®9)

68.3
67.5
68

<ECEC UNDERSTAND THE <ECEC GOALS

<ECEC SUCCEED IN IMPLEMENTING THE <ECEC
CENTRE'S> GOALS

PARENTS ARE INVOLVED IN THE ACTIVITIES

THE <ECEC WORKS WITH THE LOCAL
NEIGHBOURHOOD

THE <ECEC COLLABORATES WITH THE LOCAL
SCHOOLS

THE ECEC CENTRE HAS EXCURSIONS TO OUTDOOR AREAS,

- .
«“ ECEC Center Characteristics bd, soryazs

0 10 20 30 40 50 60 70 80 9
H childcre center ®kindergarten ® all
http://www.kicce.re.kr
WY _nen ¢ . s
" ECEC Center Characteristics kb, oryages

Stress in Staff's work (#11)

HAVING TOO MUCH WORK
RELATED TO DOCUMENT ING...

HAVING TOO MUCH ADMINISTRATIVE WORK TO DO
(EG...

EEPING UP WITH CHANGING REQUIREMENTS FROM
<LOCAL, MUNICIPALITY/REGIONAL, STATE, OR...

ADDRESSING PARENT OR GUARDIAN CONCERNS
HAVING TOO MANY CHILDREN IN MY
<CLASSROOM/PLAYGROUP/

HAVING TOO MANY ADDITIONAL DUTIES (E.G.
CLEANING)

A LACK OF RESOURCES (E.G. FINANCIAL SUPPORT,
MATERIAL...

0 5 10 15 20 25 30 35 40

® childcare center M kindergarten ™ all

45

http://www.kicce.re.kr
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Activities of ECEC for children's transition to school (£13)

Communicat e with schools about children 209

Shar e child development records

Invit e teachers and/or principals 905

Organis e joint visit s for children in schools m %06
Hold meetings with school staff H%H 713

Work with local authorities k

%] 90.9

0 20 40 60 80 100

441

M childcare ™ priv. kind Hpub. Kind mall

http://www.kicce.re.kr

Percentage of leaders who communicate with primary
school teachers at least monthly

% 100 90 80 70 60 S0 40 30 20 10 0

Turkey
Chile
Iceland

Israel”
Japan
Norway
Denmark™

http://www.kicce.re.kr
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«" Leader & Staff Characteristics L, sorpaaae

L - 4

° Gender, Age. Years of experience
- Korea: relatively young, short years of experience

Figure 3.2. Early childhood education and care staff

Staff reports of their gender, age and years of experience in early childhood education and care

B Under age 30 O Between age 30 and 49 B Age 50 or older a Female * Average expenence

%
100

80

60

40

20

Israel Norway Germany? lceland Chile Japan Turkey Korea Norway Germany2 Israel
Pre-primary education (ISCED 02) Centres for children under the
age of three

http://www.kicce.re.kr
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«"“ Leader & Staff Characteristics b, sorpanes

Need for professional development (& III-2-7 p.54)
WORKING WITH CHILDREN WITH SPECIAL NEEDS

<CLASSROOM/PLAYGROUP/ MANAGEMENT

WORKING WITH PARENTS OR
GUARDIANS/FAMILIES

ACILITATING CREATIVITY AND PROBLEM
SOLVING

FACILITATING PLAY

CHILD DEVELOPMENT

0 5 10 15 20 25 30 35 40

u childcare ™ kindergarten ™ all

- % high level of need

http://www.kicce.re.kr
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& Staff Characteristics bd, soryazs

Top 3 Professional development needs

Facilitating
' o Fac?lifating Facili'tatirfg chi'ltflren‘s Working with Working with W<.>rkingwith Working with
Child- Facilitating |creativity and | learning in [transition from| parents or i X Group children from | dual/second
development play problem |mathematics/| ECEC to guardians/ chllv:{ren Wi management| diverse language
solving numeracy primary families special needs backgrounds| learners
school?
Pre-primary education
Chile 3
Germany 3
Iceland
Israel 3 _
Japan 3
Norway
Turkey? 3
Denmark**

http://www.kicce.re.kr

~
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w" Leader & Staff Characteristics b, srgaans

HAVING TOO MUCH WORK
RELATED TO DOCUMENT ING...

HAVING TOO MUCH ADMINISTRATIVE WORK TO DO
(E-G:--

EEPING UP WITH CHANGING REQUIREMENTS FROM
<LOCAL, MUNICIPALITY/REGIONAL, STATE, OR...

ADDRESSING PARENT OR GUARDIAN CONCERNS
HAVING TOO MANY CHILDREN IN MY
<CLASSROOM/PLAYGROUP/

HAVING TOO MANY ADDITIONAL DUTIES (E.G.
CLEANING)

A LACK OF RESOURCES (E.G. FINANCIAL SUPPORT, .6 |
MATERIAL...

0 5 10 15 20 25 30 35 40 45

® childcare center M kindergarten ™ all

http://www.kicce.re.kr
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Leader & Staff Characteristics

Staff's beliefs on important skills for children’s future (&#22)

ABILITY TO INQUIRE AND EXPLORE BASED ON ONE'S
OWN CURIOSITY

BILITY TO COOPERATE EASILY WITH OTHERS

ABILITY TO THINK CREATIVELY

PHYSICAL AND MOTOR SKILLS

ORAL LANGUAGE SKILLS

&), soryaaze

Top 3 abilities or skills in children for the future life

Children's physical

96 96.5 97 97.5 98 98.5 99 99.5
W childcare centers M kindergarten ™ all
http://www.kicce.re.kr
g -
@ Leader & Staff Characteristics ), soruaas

Children's oral
language skills

and motor skills (e.g.
physical exercises,
dancing, playing
musical instruments)

Children's ability to
think creatively

Children's ability to
cooperate easily with
others

Children's ability to

inquire and explore

based on one’s own
curiosity

Pre-primary education (ISCED 02,
Chile
Denmark™
Germany
Iceland
Israel
Japan

Centres for children under the age of three

Denmark™
Germany
Israel

Norwa

Note:

a. Estimates for sub-groups and estimated differences between sub-groups need to be interpreted with care. See Annex XX for more information.
**Low response rates in the survey may result in biases in the estimates reported and limit the comparability of the data.
Source: TALIS Starting Strong 2018 database (Table BMUL.ROLE.SKILLS).

http://www.kicce.re.kr

os 41



S-OECD L0t -He W M ZH|M0[Lt e

4

-
— &), srymars

Finding from the results of
Korean TALIS Starting Strong

http://www.kicce.re.kr

]
| 4
), soryunea

Findings focused on structural Quality T

1. Staff, parents, and children’s insufficient active participation in decision

making of the ECEC Centers

Shortage of qualified staff (Childcare centers)

Shortage of staff’s competence in working w/ children with special need

Shortage of activities for transition to the primary school

Too much work related to document/ Keeping up with changing

requirements from authorities

6. Unstable status with staff’s job ™= top level of staff’s young age in the
international data

AN ol

7. Big burden in working with parents and need professional development for
this work

8. Big emphasis on play & creativity m=ms) staff’s need for additional training,
perception on skills of children for the future

http://www.kicce.re.kr 24
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Thank you.
Z AL L C.

http://www.kicce.re.kr
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