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Vermont is the only state which has a curriculum framework for pre-school aligned with
primary education: their framework is for ages three to ten.

3) Dissemination and communication about the curriculum

Many countries experience challenges in informing ECEC staff and parents when a new or
revised curriculum is set out. There is insufficient awareness and knowledge - among ECEC
professionals - about what curriculum can do to help them ensure and enhance children
development. This is the case especially among professionals with a lower qualification or
working in remote areas.

Similarly, there is insufficient interest among parents in knowing what children are doing at ECEC
centres through learning about the curriculum goals and contents. This is the case especially
among immigrant parents and families with a low social-economic or educational background.

A lack of established communication channels between the national government, local
governments and ECEC staff, or between staff and parents is one of the key factors that can
explain the dissemination challenges.

Informing stakeholders about the curriculum change through seminars and meetings

« In Scotland (United Kingdom), ECEC staff members were informed about curriculum
changes at meetings, events and seminars. Providers organized meetings for parents and
explained the Curriculum for Excellence via PowerPoint presentations®, developed by
Teaching and Learning Scotland. .

Communicating with staff through written forms of dissemination

« Japan created explanatory guidelines which explained the content of the “Course of Study
for Kindergartens” and “National Curriculum of Day Care Centres” in simple wording for
ECEC staff.

» The responsible ministries for ECEC in England (United Kingdom) developed online
support websites for staff, providing information, guidance and support regarding curriculum
changes.

“www.ltscotland.org.uk/resources/c/genericresource_tcm4628047.asp?strReferringChannel=understanding
thecurriculum & strReferringPagelD=tcm:4-627954-64
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Communicating with parents

« In Scotland, templates’®ng materials for communicating with parents are available online.
Learning and Teaching Scotland", a non-departmental public body, also developed
information sheets for parents on the importance of different curriculum subjects including
literacy, mathematics, transitions between different education systems and outdoor learning.
Besides this, a series of posters were distributed to providers, which can be used to raise
awareness among parents of the Curriculum for Excellence in the early years.

4) Effective implementation

Gaining wide support for the curriculum and implementation is a challenge in many countries.
Without “buy-in” from those who are to implement a change or a new idea, any reform may fail.
And the “buy-in” or “consensus” cannot be built - without sufficient and strategic consultation - at
the implementation stage.

It is also a challenge to implement the change or the new idea without any support. The kind of
support required for effective implementation depends on various characteristics of the staff as
well as contexts.

Furthermore, preparing conditions for staff to effectively implement the curriculum is another
challenge. Insufficient guidelines and resources are likely to add more difficulties, especially for
inexperienced, new staff or staff with a lower qualification. Certain working environments, such as
too many children to look after, may hinder practising the pedagogy guided in the curriculum.

Monitoring or evaluation of effective implementation at the programme level is another key
challenge for a national government.

Ensuring stakeholder buy-in by involving them in the design process

¢ In Scotland (United Kingdom), anyone with an interest in education was invited to be part
of the feedback and revision process of the Curriculum for Excellence. The draft
experiences and outcomes were published online and were accompanied by an online
questionnaire for individuals, groups, schools and organisations to use to feed back their
thoughts and views. Additionally, 37 focus groups were held, covering each curriculum area
and involving practitioners, senior education managers, representatives from professional
bodies, industry, parents and learners to discuss the draft experiences and outcomes. The
University of Glasgow was commissioned to analyse the feedback on the draft experiences
and outcomes.

“www.ltscotland.org.uk/understandingthecurriculum/whatiscurriculumforexcellence/toolkit/makeyourown.asp
"www.ltscotland.org.uk/aboutlts/whoweare/
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Piloting before implementing nation-wide/state-wide

« More than 600 early years establishments and schools in Scotland (United Kingdom) took
part in a formal trialling process to test specific experiences and outcomes from the
Curriculum for Excellence in practice across all curriculum areas. Schools and centres
chose experiences and outcomes to trial based on their planned programmes of work. They
submitted reports containing detailed feedback. , which was used to inform the revision
process.

Providing “practical” support materials

« Scotland’s (United Kingdom) Pre-Birth to Three™ includes practical case studies which
staff can use for implementation. Additionally, a national implementation guide and
accompanying staff support materials have been developed, including a DVD, a CD and a
poster that are relevant for all adults working with and for babies and young children. This
pack is issued to all early years establishments; and the interactive online version™
combines all materials contained in the pack. Scotland also developed a communication
toolkit for staff with tools that address what Curriculum for Excellence means at different
educational stages. The kit includes ready-made materials such as posters for use at ECEC
centres and schools, a series of leaflets with the summary of a case study from the child’s
and the parent’s points of view, a “pupil voice” video and a “practitioner voice” video as well
as additional resources and links.

The curriculum framework™ for ECEC in New Zealand provides professionals with examples
of experiences which help to meet the outcomes of the curriculum. The support guidance is
divided in experiences helpful for infants, toddlers and young children to ensure practices
and activities are age-appropriate. It provides ideas for activities and what is important to
keep in mind for staff working with children. It also sets out questions for reflection for staff
members, which help professionals analyse what they could improve when implementing
the curriculum.

Revising initial education and designing and providing demands-driven training

* In England (United Kingdom), The Ministry of Education is co-operating with ECEC
providers to develop appropriate training on curriculum for ECEC staff. The National
Strategies were contracted to deliver targeted training, e.g. on early language development,
to build consultancy support at the local level through local authorities. Early Years
Consultant Teams were set up to support providers, including hands-on training to develop
skills and qualifications in the workforce. Training videos were also distributed to staff.

2www.ltscotland.org.uk/earlyyears/prebirthtothree/nationalguidance/index.asp
www.ltscotland.org.uk/earlyyears/prebirthtothree/nationalguidance/index.asp
"“www.educate.ece.govt.nz/~/media/Educate/Files/Reference%20Downloads/whariki.pdf
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Providing expert assistance to ECEC providers

« In Australia, the Early Years Learning Framework Professional Learning Programme
(EYLF PLP), developed for the government by Early Childhood Australia, provides ongoing
professional support and assistance to services as they engage in the EYLF implementation
process. The programme is a national initiative that started in 2010 and continues through
2011. As part of this programme, ECEC professionals have access to an online interactive
EYLF PLP Forum™where they can raise questions, share ideas and interact with other
educators implementing the EYLF. High-calibre early childhood experts and practitioners
from across Australia are available on the Forum to respond to questions and conduct
topical discussion - about issues raised by experts and practitioners via the Forum and the
national workshop programme - regarding implementation of the EYLF.

» Each educational network in Flanders (Belgium), an umbrella organisation of nursery
schools/kindergartens and schools has its own educational/pedagogical guidance service
(PBD). This service provides professional internal support to kindergartens, and they are
tasked with supporting education institutions in implementing their pedagogical project.

5) Systematic evaluation and assessment

Determining the curriculum’s effectiveness and relevance is challenging for many countries due
to a lack of capacity at policy-level on conducting evaluations, collecting valid, informative,
credible information and data, and assessment procedures and instruments that combine
efficiency and being informative.

Integrating “curriculum” as a part of monitoring process

« In Scotland (United Kingdom), assessment is one of the strands of work in implementing
Curriculum for Excellence and Pre-Birth to Three. As part of assessment, self-evaluations
have been set up in centres as well as monitoring standards and outcomes over time. The
framework of quality indicators set out in How Good is Our School? and Child at the Centre
provides a focus for self-reflecting on professional practice and curriculum for improvement
in schools and centres. Additionally, external inspections are organised to monitor
curriculum and practices. The government is working with education authorities and other
partners to develop processes for sharing assessment information so that education
authorities can use the data to learn about the work of their schools and centres and, where
appropriate, support changes in curriculum.

*http://forums.earlychildhoodaustralia.org.au/forum.php
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* New Zealand implemented Kei Tua o te Pae, Assessment for Learning, in which teachers
are expected to develop effective assessment practices that meet the aspirations of the
curriculum Te Whaériki. The national government offers training on this assessment practice
to ECEC staff. The curriculum programme is also evaluated in terms of its capacity to
provide activities and relationships that stimulate early development. Children and parents
can help in deciding what should be included in the process of assessing the programme
and the curriculum.

Evaluating/reviewing the curriculum framework linked to quality improvement

« Vestfold University College in Norway has conducted an evaluation of how the Curriculum
Framework is implemented, used and experienced. The evaluation was commissioned by
the Ministry of Education and Research. The evaluation consists of two quantitative and two
qualitative investigations among groups involved in the work: children, parents, preschool
teachers, assistants, head-teachers, municipalities as local kindergarten authorities and
county governors. The report shows many positive results concerning the implementation of
the framework, but it also points out some challenges, such as the understanding of
documentation and the mapping of children’s development and learning, the need for
competence in the sector and limited resources for implementation.
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Better Policies for Better Lives

LESSONS LEARNT FROM DESIGNING AND IMPLEMENTING
CURRICULUM AND STANDARDS

This paper summarises country experiences as “lessons learnt”. It aims to help you manage risks
associated with a policy change, which may often invite unintended consequences. You could
learn about policy successes and failures from other experiences, if not through rigorous policy
evaluations.

Lesson 1: Orient the curriculum reform to focus on “child” and “holistic
development”

When revising a curriculum, Italy focused mostly on the child. The country believes it is important
to keep in mind the individual personality of all children and the importance and influence of not
only the parents but also the social environment. Italy notes that focussing on the child and
his/her personal development is crucial for successful implementation and stakeholder buy-in.
They call it “the core of the process of building a curriculum”.

Flanders (Belgium) learnt that it is important to offer children the opportunity to develop skills in
situations that are realistic to them. Children learn from their own living environment and other
people’s environments. Harmonious personal development asks for well-balanced attention to all
development zones of the child. Flanders indicated that not only cognitive and motor components
but also socio-emotional aspects should be addressed when aiming to provide a broad
education.

Lesson 2: Engage key stakeholders and relevant experts in the curriculum
revision process

When reviewing the Infant Curriculum, Ireland worked directly with practitioners in infant classes,
their principals, parents and children. National and international research was also used for
review, as well as consultation processes with the wider education sector. Ireland found this to be
very useful in gaining wider awareness of the curriculum and stakeholder buy-in to support
implementation.

In 2003, Ontario (Canada) established a seven-year curriculum review cycle to ensure that the
curriculum remains current, relevant and age-appropriate from kindergarten to grade 12. The
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review process includes research on new educational developments that informs curriculum
development, comparisons of Ontario’s curriculum policy documents with those in other
jurisdictions, and extensive consultations with parents, teachers, students, the Minister's Advisory
Council on Special Education, faculties of education, universities and colleges, and other
education stakeholders. This creates large support for the reviews and revisions.

Lesson 3: Ensure coherency in learning and up-bringing for continuous child
development

According to Flanders (Belgium), it is important to have horizontal coherence between the
different learning areas within ECEC. The aims of different subjects should be interrelated.

Japan took into account the recent changes in children’s environmental context when revising
the Course of Study for Kindergartens and the National Curriculum of Day Care Centre Works in
2008. This included changes in the way children are being brought up, different lifestyle habits
and family compositions, social norms and new methods of communication. This led to greater
continuity in up-bringing between the home and learning environment. It also resulted in a clearer
concept of kindergartens and day care centres and a greater awareness among stakeholders of
the significance of early childhood services.

Lesson 4: Plan sufficient time to raise awareness of the curriculum change
and to implement it; plan a feasible review exercise

The Full-Day Early Learning Kindergarten Program of Ontario (Canada) was released as a draft
document for the first year of implementation. The kindergarten sites using the document during
the first year of implementation provide feedback, as well as other stakeholders, including
parents. Revisions were made for the final version based on this feedback. Ontario learnt that it is
highly important to plan sufficient time for implementation, but also for revision based on
experiences with using the programme.

Lesson 5: Ensure that ECEC centre leaders can effectively manage financial
and human resources as well as pedagogic practices and, in addition, train
staff for effective implementation

Norway emphasises that good management of ECEC centres is highly relevant for successful
implementation of a curriculum. Norway learnt that resources should be well-managed and that
the management team, including owners and head teachers, should inspire the rest of the staff in
effective implementation. The management is also responsible for ensuring that their own and
other staff's competences are sufficient and suitable for working in ECEC provisions and that staff
work is goal-orientated. Additionally, management is responsible for meeting the legislative
standards and regulations. Strong management with capable people in the management team
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was found to be key to successful implementation in Norway. Therefore, one of the national
priorities on competence development in ECEC in Norway is pedagogical leadership.

In 2009, Sweden started the “Preschool Boost”, which included in-service training (university
courses) for pre-school teachers (15 ECTS, 10 weeks) and child minders (5 weeks) in
language/communication and mathematics. Pedagogical leaders for pre-school were also offered
university courses (30 ECTS, 20 weeks) in language/communication, mathematics and
evaluation. Additionally, implementation conferences were organised by the National Agency for
Education for municipality management and heads of pre-schools. This initiative gave staff and
management more competence to work with the new, clarified goals in the Swedish curriculum.

Lesson 6: Use simple and common language to draft the curriculum that can
be easily understood by staff and parents

Australia, Belgium, Finland, New Zealand, Norway and Sweden have learnt that it is useful
and important to explain the curriculum in simple language, avoiding technical terms. When the
curriculum is explained in understandable language, it is found that both staff and parents with
different backgrounds have better knowledge about the curriculum. This also results in better
implementation of the curriculum by educators and other ECEC staff. New Zealand found that it
stimulates expanding the use of the curriculum by parents in home learning activities.
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